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Abstract 
A key moment in the construction of Secondary School teachers’ professional identity takes place during the 
Master’s Degree that qualifies and enables them to be teachers for this educational stage. Thus, one of the main 
objectives of the initial training for future teachers is to spark a shift in their preconceptions regarding teachers. 
The objective of this study is to analyze the shift in their professional image undergone by students in the 
Master’s Degree in Compulsory Secondary Education, Upper Secondary Education, Vocational Training and 
Language Teaching in the Faculty of Psychology and Education at the University of Deusto. 
Eighty-six students –graduating classes of 2013 and 2014– of the Master’s Degree in Secondary Education 
Teacher Training took part in this study. They completed a questionnaire consisting of a series of open-ended 
questions regarding teacher identity. 
Results indicate that the initial teacher training sparks a shift in the conception future teachers have of the 
teaching profession. The Master’s Degree has helped them get to know teachers’ professional profile and to become 
aware of the complexity involved in their performance, because of the number of duties and their difficulty. Initial 
training has allowed them to recognize the importance of the teachers’ role and to change their professional concept.  
© 2016 The Authors. Published by Elsevier Ltd. 
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1.  Introduction 
The development of a professional identity is important for the training of teachers in all educational levels, but 
it is paramount for those in Secondary Education, as Spanish secondary school teachers are university graduates in 
disciplines unrelated to the field of education. 
Students enter the Master’s Degree with an image or idea of what a teacher is; an idea wrought by a lifetime in 
academia. This professional image is born from their own experiences as students in primary and middle school and 
it is further shaped by their years in Secondary School and University. Thus, future Secondary School teachers have 
each their own personal and academic history, during which they have gradually created their own conception of 
what being a teacher entails, which Rivas (2014) named the “sedimented knowledge of the profession”. This 
professional image predating the Master’s Degree will have a major bearing in the shaping of their professional 
identity. 
This sedimented knowledge of the profession must be compared and adjusted in accordance to what they learn, 
live and observe during their Master’s Degree. Therefore, training for future Secondary School teachers must 
necessarily include working on their professional image, in order for them to build their own professional identity, 
which will make Master’s students into teachers (Tiana, 2011). 
The curriculum for the Master’s Degree is crucial, because it is closely linked to the construction of the teachers’ 
identity (Ottesen, 2007; Poulou, 2007; de la Torre & Arias, 2007). It is governed by Order ECI/3858/2007, from 
December 27; the educational goals on which it is based foster the evolution of the students’ concept of the teaching 
profession.  
The Master’s Degree is structured around four stages of training:  
1. The first stage focuses on the pedagogical aspects, encompassing subjects belonging to the field of 
education: Learning and Personality Development, Educational Processes and Contexts, and Society, 
Family and Education. 
2. The second stage is closely linked to the students’ own areas of specialization. At this stage, learning 
focuses on how to teach the disciplines in each specialism. The subjects that define this stage are: 
Learning and Teaching, Specialty Training Complements and Educational Innovation and Introduction 
to /Educational/ Research. 
3. The third stage comprises the Practicum, i.e. supervised training internships. First contact with 
professional teaching experience consists of an internship period under the supervision of an 
experienced Secondary School teacher. This external internship, which is carried out in schools, 
provides an opportunity to reflect on teaching (Zabalza, 2003) and to implement both learnings and 
preconceptions regarding the profession (Rosales, 2014). Through this Practicum, future teachers begin 
their professional career via a process of teacher socialization (Ávalos, 2009). 
4. The fourth stage in the training period encompasses the Master’s Final Project. It provides an 
opportunity for the students to show their skill level regarding the competencies established in the 
profile. 
Other contextual aspects such as classmates, lecturers and the educational institution itself play a role, along with 
the Curriculum, in the construction of their professional identity as teachers (Ávila & Cortés, 2011). 
Once students graduate from the Master’s Degree in Secondary School Teaching, there are other factors –
professional practice (Beauchamp and Thomas, 2009), the participation in educational teams, reflection on their own 
practice, and further training– that foster a continuous process of construction of their professional identity. With all 
their empirical knowledge (Tardif, 2004) future professors develop their own professional identity, which will 
undergo a lifelong process of reshaping (Beijaard, Meijer & Verloop, 2004). However, at this time they are in the 
stage of becoming teachers, in a process that starts by picturing themselves as teachers (Young & Erikson, 2011).  
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This study focuses on the analysis of the evolution of the concept and knowledge of the teaching profession 
during their time in the Master’s Degree in Secondary School Teaching. It is a part of a broader study on the 
creation of the teachers’ professional identity during their initial training. 
The study aims to analyze whether the Master’s allows students to create a concept of the teaching profession 
more fitted to the actual professional profile and teaching practice, as a first step in the development and 
transformation of identity as linked to the professional experience. 
2. Method 
This section describes the elements of the design implemented in this investigation in order to achieve the 
objective set in the previous section.  
2.1 Participants  
In order to take part in this study, subjects had to be students in the Master’s Degree in Secondary School 
Teaching in the Faculty of Psychology and Education at the University of Deusto. 
A total of 86 students took part in the study, of which 35 were from the graduating class of 2013 (41%) and 51 
were from the class of 2014 (59%) (Figure 1). From the total, 56 were women (65 %) and 30 were men (35%) 
(Figure 2). Their average age was 27. 
 
  
 
 
According to their specialism in the Master’s, the sample can be classified as follows: 27 students belong to 
Science-Technology (31%), 16 belong to the Humanities (19%), 11 come from Spanish Language and Literature 
(13%), 11 belong to Basque Language and Literature (13%), there are 7 students from Modern Languages (8%) and, 
finally, 14 come from Training and Job Counselling (16%) (Figure 3). 
 
 
41% 
59% 
Year of graduation 
2013 2014 
65% 
35% 
Sex 
Female Male 
Figure 1. Sample distribution by year of graduation.  Figure 2. Sample distribution by sex. 
77 Zoe Martínez-de-la-Hidalga and Lourdes Villardón-Gallego /  Procedia - Social and Behavioral Sciences  217 ( 2016 )  74 – 83 
 
Figure 3. Sample distribution by specialism 
 
2.2 Instrument 
Students answered a questionnaire consisting of open questions regarding professional identity. This article 
focuses on the analysis of the shift in professional concept along/the duration of their studies in the Master’s Degree 
in Secondary School Teacher Training. To that end, answers to the following question were analyzed: “How has 
your concept of ‘teacher’ changed since you started the Master’s Degree in Secondary School Teaching?” 
 
2.3 Procedure 
First, permission was requested from the Directors of the Master’s Degree to provide students with information 
regarding the study and to request their collaboration. 
On the last day of class, in a face-to-face, collective session, students were informed about the study. They were 
also told that their participation was to be optional and anonymous. In the same session, those who volunteered for 
the study devoted approximately 30 minutes to filling out the questionnaire via an online form. 
 
2.4 Analysis 
Answers relevant to this study were analyzed through the inductive method, defining the categories ex post 
facto, as determined by the content of said answers. This method of analysis allows the theory to surface from the 
information gathered from the students themselves. 
Once answers were categorized, frequencies and percentages of answers were calculated for each category.  
 
  
31% 
19% 13% 
13% 
8% 
16% 
Specialisms 
Science-Technology 
Humanities 
Spanish Language and Literature 
Basque Language and Literature 
Modern Languages 
Training and Job Counselling 
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3. Results 
Table 1 shows the frequencies and percentages obtained for each of the established answer categories. As some 
answers are multiple and can be included in several options, the total frequency does not correspond to the total 
number of cases in the sample. Likewise, percentages are calculated on the total number of categorized answers. 
 
Table 1. Frequencies and percentages of answers for each category. 
Categories N % 
No shift 
No shift 7 6.1% 
Still positive 2 1.8% 
Shift 
Knowledge of the professional profile  35 30.7% 
Complexity of profession 29 25.4% 
Concept of teacher, paradigm shift 18 15.8% 
Importance of profession 16 14.1% 
Students’ own learning and development 5 4.4% 
Limited social recognition 2 1.7% 
 
The answers of the students finishing their Master’s studies show that, in general, there have been shifts in their 
image of teachers when compared to their preconceptions when they started the Master’s Degree. Thus, 92.1% of 
the answers show a shift in their image of teachers since they started the Master’s Degree. 
However, 7.9% state that their image of teachers has not changed. In this group, 1.8% state that, although the 
image they had has not changed, their positive conception of teachers has been reinforced. This minority answer 
comes from students who belong to families whose members work in education, which has undoubtedly helped 
them develop some informed awareness of the profession before they started studying their Master’s Degree: 
 “The image has not changed much, there are teachers in my family and I know what it means to be a 
teacher. But actually living it, being there, suffering it and enjoying it makes you more aware of it all. 
Internships have played a big part in that.” (A21b2). 
“Generally speaking, it hasn’t changed much; my mother is a teacher and I already had intimate knowledge 
of the world of education. However, the Practicum has allowed me to appreciate the hard work teachers do, 
because they have to prepare lessons, mediate/deal with families, deal with students, do the programming, 
prepare evaluations, attend meetings and take part in school projects, etcetera. And, most of all, the humane 
side of the job, because it enriches them as people and transmitting knowledge is really rewarding.” 
(A24b). 
As can be seen in Figure 4, 92.1% of the answers show a shift in their image of teachers at the end of the 
Master’s. 
 
 
2 Student numbers followed by a “b” belong to the graduating class of 2014 and student numbers followed by an “a” belong to the graduating 
class of 2013. 
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Figure 4. Shift of professional image in future teachers 
 
The shift most frequently observed regarding their image of the profession has taken place in area regarding 
duties and tasks that teachers must perform. In other words, students have become aware of the professional profile 
of teachers: 
“I now have a greater understanding of the work teachers do outside the classroom” (A3a). 
“I think I now understand the job better; now I have a more complete image of what it means to be a 
teacher” (A6a). 
“Now I see teachers as more complete figures, whose role extends far beyond the classroom” (A10a). 
They have realized that being a teacher involves much more than just teaching concepts: 
 “Teachers not only have to master and teach the subject; they also have to help students” (A17a). 
 “I have now observed that teachers are more than just someone who teaches a lesson” (A18a). 
 “I now have a deeper understanding of what it means to be a teacher; I have a much broader perspective” 
(A1b). 
 “I have realized that being a teacher involves much more than just teaching a subject” (A6b). 
 “Teachers are not only people who enter the classroom, open a book, drone on and leave. It’s about making 
sure that each and every one of the students, according to their own capabilities, reach the established 
objectives, both personally and academically” (A8b). 
Knowledge of the professional profile makes students understand some characteristics good teachers must 
feature, such as patience, motivation or reflection:  
 “Teachers must have lots of patience” (A21a, A27a). 
 “Being a teacher involves dedication, reflection” (A15b). 
 “It’s a job in which enthusiasm is crucial” (A18b). 
Another important shift in the professional image refers to their awareness of the complexity of the profession 
(25.4%). Thus, some of the answers reflect the difficulty of performing this profession:  
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 “It’s a harder task than it seems” (A35a). 
“I realized it’s much more complicate than I initially thought” (A4b). 
Several answers state that the profession is complex, mostly due to the great number of duties and tasks:  
 “I was not aware of the number of tasks teachers perform, both inside and outside the classroom” (A25b). 
“Before I started the Master’s, I didn’t think teachers performed so many duties” (A37b). 
“It has helped me realize what being a teacher entails nowadays. I used to think going to class, teaching it 
and grading was enough; however, the Master’s has helped me realize what it actually means to be a 
teacher: meetings, tutoring/mentoring, planning, evaluations, talking to the parents and much, much more” 
(A46b). 
Diversity of students’ characteristics is an aspect that makes teaching complex, and some students have become 
aware of it: 
 “I have verified the difficulties of being a teacher, how much work it is to lead a class, how necessary 
organization and programming are in order to perform correctly, so that such a diverse body of students 
gains solid knowledge of our subject” (A42b). 
Another important shift in the students’ professional image that takes place when they complete their Master’s 
studies is their appreciation of the importance of teachers. This category includes answers (14.1%) related to the 
intrinsic value of the profession. After completing the Master’s Degree, students recognize and give greater 
importance to the professional figure of teachers. In this category, some answers refer to the social responsibility of 
teachers or their responsibility as role models: 
 “After this Master’s, I feel even greater respect for teachers, because I’ve become aware of the importance 
and difficulty of this job” (A43b). 
 “I now see teachers as people with great social responsibility, because a big part of students’ education 
depends on the education teachers convey to them” (A41b). 
“I have become aware of everything this job entails, the great number of things to take into account and the 
area of influence this figure has” (A19a). 
 “I didn’t think teachers had so many responsibilities and so much work to do” (A19b). 
However, some students think society does not recognize the importance of this profession, according to 1.7% of 
answers: 
“I now know it’s a really tough job and it’s not valued enough” (A29a). 
“I now understand teachers better, in their difficulties, their doubts and the lack of understanding they 
encounter” (A33b). 
15.8% of the answers show that some participants have become aware of a paradigm shift, which has led them to 
question their preconceptions regarding the profession. In this regard, they reference changes in the role of teachers 
and classroom methodologies: 
 “Teachers now have a secondary role in the classroom. They are still role models and reference figures, 
but more as guides instead of speakers” (A51b). 
Others refer to the purpose of education: 
“Apart from teaching, it also implies educating, which is probably one of the hardest tasks for teachers” 
(A30a). 
“I have learned that a good teacher is not just the teacher who is amazingly good at teaching only his 
subject” (A16b). 
“I have gradually incorporated other motivations and roles to my initial idea of being a teacher. I have 
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learned that being a teacher is much more than just teaching one’s subject; it encompasses other personal 
aspects and values that are equally or even more necessary for students than subject-related knowledge is” 
(A47b). 
Finally, for some Master’s students (4.4%), the Master’s Degree has involved their own personal development 
and learning that has allowed them to develop professional competencies:  
 “After studying the Master’s, my desire to take care of a more diverse body of students has become bigger 
than ever” (A9b). 
“I have learned some aspects that will be helpful in order to be a better teacher” (A14b). 
 “Once I’ve finished the Master’s, I believe it’s a profession that, if done with love and enthusiasm, the 
reward you get is very fulfilling” (A49b). 
“It has taught me aspects of the profession I didn’t take into account and which will help me in my career” 
(A32a). 
“I was able to appreciate the human side of the profession, because it’s really enriching personally, and 
conveying knowledge is very rewarding” (A24b). 
“I consider this Master’s to be essential for teacher training” (A40b). 
Ultimately, students modified their professional concept, becoming more aware of the roles and tasks to be 
carried out, the difficulty involved in carrying them out and the importance of the profession and its lack of social 
recognition. 
 
4. Conclusions  
Results show that the Master’s Degree in Secondary School Teaching sparks a shift in the concept students have 
of teachers. These results agree with the findings of a study with students of the Degree in Primary Education, where 
a shift was found to happen in the professional image university students had of Primary School teachers when they 
finished their initial training (Martínez-de-la-Hidalga & Villardón-Gallego, 2015a).  
The conclusions we can reach in light of the findings are the following: 
• The Master’s Degree help students develop knowledge of the professional profile of teachers. Students’ 
opinions show they have identified roles, tasks and competencies necessary for their professional 
performance. They have understood some characteristics good teachers must feature, such as patience, 
dedication (Martínez-de-la-Hidalga & Villardón-Gallego, 2015b) and enthusiasm or passion for teaching 
(Day, 2006).   
• The Master’s Degree also allows future teachers to know that teaching is complex because of the difficulty 
of roles and tasks and the number of duties teachers have to perform. Students in the Master’s Degree have 
become aware that being a teacher is more than teaching a subject and that teaching entails many duties. 
They assume the complexity of the profession (Balderas, 2013), both for the difficulty of duties and for 
their complexity. Thus, the social conception of teaching as an easy job gets broken; it requires thorough 
training (Labarre, 2000). 
• Consequently, the Master’s Degree helps students become aware of the importance of the profession, 
acquiring greater responsibility regarding their own actions as a result. 
• At the same time, they have perceived a certain lack of social recognition for the profession, as it does not 
correspond and does in fact contrast with the importance and social responsibility it entails. Social 
recognition of the profession has worsened over time; years ago, it was valued and it was considered a 
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respectable profession (Marcelo & Vaillant, 2011). Future and current teachers play an important role in 
recovering the social recognition the profession once had (Sancho et al, 2014). 
• For some students, The Master’s Degree also brings a paradigm shift in their conception of teachers. 
Teachers stop being mere conveyors of knowledge and instead perform a great variety of duties that go far 
beyond dictation and book reading (Vaillant, 2010). This includes them becoming aware of a shift in the 
role of teachers and of teaching-learning methodology, because it opens the possibility of breaking the 
pattern of repetition of the most traditional models of teaching learned by observation to be repeated 
(Lortie, 1975). 
• Some state that the Master’s has fostered personal development and learning as teachers. Personal 
development is understood as a process of learning and self-awareness (Lauriala & Kukkonen, 2005), 
related, in this case, to a profession. The Master’s Degree has sparked a process of self-discovery that will 
provide answers to questions regarding “what am I”, “what am I like”, “what can I do” and “what should I 
do as a teacher” (Martínez-de-la-Hidalga & Villardón-Gallego, 2014).  
Thus, students finishing the Master’s Degree have known, through this initial training, the roles and tasks of 
teachers and the competencies required to perform as such. This, in turn, has made them aware of the complexity 
and importance of the profession, of the great social responsibility it entails and that it does not always get the social 
recognition it deserves. Therefore, the Master’s Degree, in its current state, fosters the creation of a more realistic 
conception of teachers. Furthermore, it fosters a process of understanding and self-awareness that helps redirect their 
identities as teachers (Castañeda, 2013). 
Ultimately, this study has provided insight on how the students of the Master’s Degree in Secondary School 
Teaching have shifted their conception of teachers. Results provide the basis on which to devise specific actions 
with the aim of fostering the development of the professional identity of teachers in training. Some actions can take 
place in the university classroom, with their classmates, Secondary School teachers and the lecturers of the Master’s 
Degree themselves. They can also be devised as extracurricular activities, with different formats, such as seminars 
or workshops. Specifically, educational initiatives especially suited for working on the concept of professionals 
could include activities for reflection and debate on the profession, as well as work with ethical dilemmas and case 
studies.  
In should be taken into consideration that, in this study, image shift has been analyzed based on the opinion of 
those involved, which might condition answers towards social expectations of training; which is known as social 
desirability. It would be interesting to carry out longitudinal studies in order to analyze the evolution of professional 
identity through initial training and professional experience, and how their concept of the profession shows in their 
performance; this could be feasible through observation. 
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